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Figure 1. The roles involved in supplemental Virtual Schooling provided into campus-based schools 
from an eCampus (drawn from Davis 2007) 
 
There have been calls for all preparatory and professional development programmes in the USA to 
prepare all educational professionals for “these unique learning environments” and Kennedy et al 
(2013) acknowledge that this has only recently begun to happen. They review the need for the 
following educational professionals: school librarians, educational technologists/technology 
specialists, administrators, school psychologists, and school counsellors with links to early literature 
relating to those roles.  
 
This diversity in eCampus developments for young people aged 14-21 and the decoupling of the class 
teachers into a range of roles is now used to inform a description of teacher training across the career 
of a teacher from initial teacher training, to induction into one of the roles on an eCampus, to ongoing 
professional development that often involves the support of peers in a Community of Practice. 
 




































































































































The earliest  research and development was  in 2004‐2008 was  in  the Teacher Education Goes  into 
Virtual  Schooling  project  led  by  Iowa  State  University's  (ISU)  College  of  Education  Center  for 
Technology in Learning and Teaching (CTLT). Project partners include teacher education programs in 
the University of Florida (UF), the University of Virginia (UVA), and Graceland University (GU) and a 
virtual  school,  Iowa  Learning Online. The project  goal was  to prepare preservice  teachers  in USA 
teacher education programs  to  implement effective Virtual Schooling  (VS) curricula  in  three  roles: 
facilitator, teacher, and/or designer. The three complementary strategies were used to address the 
overarching goal of building a preservice model for preparing virtual teachers are: (1) identifying and 
building  competencies,  (2) developing  tools  to  support virtual  teacher education, and  (3)  creating 
and  scaffolding  a  national  community  of  VS  practice.  VS  was  successfully  integrated  into  initial 
teacher  training. Findings  indicated  improvements  in  the quality of  teaching and  learning  through 








The  external  evaluator  M.D.  Roblyer  concluded:  “Results  of  the  summative  evaluation, 




this  successful beginning and  revise materials and  strategies based on evaluation  findings. As  the 

















































































































































































































































LeTTOL is an accredited online distance education course aimed at teachers, lecturers, trainers and content developers 
who wish to transfer their existing skills to an online environment. 
At the end of the course you will be able to: 
• recognise how generic tutoring skills translate to an online environment 
• understand the principles of designing activities for online delivery 
• understand how available technology can be utilised to support online learning 
• recognise the impact that society has on online learning. 
LeTTOL involves approximately five hours of study per week over a period of 11 weeks.  Holidays, bridging weeks and 
portfolio submission can bring the total time close to 16 weeks. In addition, you may spend a considerable period of time 
working round the course material.  All course activities, tutor support, peer interaction and assessment take place 
online. 
Over 3,000 professionals from across the world have taken our LeTTOL course. 
LeTTOL comprises four units, each of which is sub-divided into sections: 
• Unit 1 - Getting Started - Introduction, Collaboration and Moodle 
• Unit 2 - Learning Online - Online Resources in a Changing World 
• Unit 3 - Learning Management - Issues, Learner Support, the Role of the Tutor and Assessment 
• Unit 4 - Online Design and Delivery - Designing for the Internet 
Each learner is allocated to a cohort of learners with a single tutor throughout the course. During the first unit the cohort 
is divided into learning sets of around six learners who then work together for the rest of the course. You progress by 
reading the web-based course materials, completing individual activities and taking part in collaborative activities. (see 




































































































































Key Teaching and Learning Strategies 
Course Content   

























































































































































































































































































































































































Educators need to integrate technology into their curriculum to transform student learning and meet the goals of the 
21st century. To succeed in today's information-driven academic environment, students need to know how to find, 
use, manage, evaluate and convey information efficiently and effectively. This includes not only knowledge of 
technology, but the ability to use critical-thinking skills to solve problems within a technological environment. 
Teachers wrap 21st century literacy skills into lesson content using a variety of strategies. This course helps 
educators plan and assess effective technology teaching methods, incorporate technology into any discipline, and 
develop key accountability and assessment strategies! 
In this six week course, educators wear both a "student hat" and a "teacher hat" as they use digital technology and 
communication tools to solve problems. Educators experience how to use technology as a tool to research, organize, 
evaluate and communicate information, as well as develop a fundamental understanding of the ethical/legal issues 
surrounding the access and use of information. This valuable, first-hand experience demonstrates the essential 
technology skills students need to succeed in the 21st Century. 
Who Should Attend? 
This series is appropriate for: 
• Teachers who want to effectively utilize a blended model of instruction, using online components to 
supplement the face-to-face experience of their students 
• Curriculum specialists who need to understand the critical success elements of blended teaching models 
• Administrators who want to experience first-hand the power of online learning while determining their own 
district’s online professional development needs. 







What Will You Learn? 
Participants attending this course will: 
• Use the Internet in instruction efficiently and effectively to develop student-centered, project-based learning 
that supports the development of 21st century skills 
• Create new lessons that incorporate technology applications into their core curriculum 
• Transform curriculum with technology-based real-world learning for students 
• Design content that enhances learning and fosters students' engagement with technology 
• Integrate technology and core content to teach problem solving, analytical skills, and techniques for 
presentation 
• Cite and evaluate Internet sources 
• Develop assessment and online safety strategies. 
 
Participation Requirements & Graduate Credit: 
Best Practices in Online Teaching and Learning courses are 6-week courses taken entirely over the Internet. 
Courses move forward on a weekly schedule, and there is a minimum of 8-10 hours of in-class activities per week 
with additional time for reading, projects, and exploration. Participants who complete 21st Century Teaching and 
Learning will earn 67.5 PDPs or 6.75 CEUs. 
Each course is eligible for three graduate credits for an additional fee. For details on pricing, options, and course 
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